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Welcome to Tafelmusik’s Baroque Adventure:
THE QUEST FOR ARUNDO DONAX

Dear Teachers,

We are looking forward to seeing you and your students at our Baroque
Adventure, “The Quest for Arundo Donax”. This 50-minute concert
presented by the Tafelmusik Orchestra and the distinguished Canadian
actor Blair Williams features music by three of the most exciting composers
of baroque music, Henry Purcell from England, Antonio Vivaldi from Italy
and Marin Marais from France. We hope that you will enjoy exploring this
introductory material and compact disc with your students.
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Music Director of Tafelmusik since 1981, JEANNE
LAMON has been praised by critics in Europe and North
America for her virtuosity as a violinist and her strong
musical leadership. Under her direction, Tafelmusik has
achieved international Stature and is considered one of the
best ensembles in its field.

She has received many awards and honours, including the
Order of Canada. Even with a busy performing and
conducting career, Ms. Lamon still finds time to teach. She
is on the faculty of the University of Toronto and Royal
Conservatory of Music.

BLAIR WILLIAMS was born in North Bay, Ontario and
discovered a love of stories and story-telling at an early
age. He helped found Unicorn Theatre in North Bay,
which provides opportunities for young people interested
in pursing theatre to practice their craft by staging three
plays a summer. He graduated from the National Theatre
School of Canada in 1987. Since 1988 he has been a
member of the world-renowned Shaw Festival in Niagara-
on-the-Lake, Ontario. He has performed on stages in
England, the U.S., and across Canada.




Our CD package also includes a French version of the story narrated by the distinguished
Quebec actor, Albert Millaire.

ALBERT MILLAIRE completed his studies at
Montreal's Dramatic Art Conservatory. Considered
as one of the greatest actors and directors of Quebec
(Canada), he pursues a magnificent career in the
classical and contemporary repertories. Being a
multi-talented artist, Albert Millaire made his mark
as a wide-range actor, a high calibre director and a
very well-known figure on the television screen. He
is a Companion of the Order of Canada and Knight
of the National Order of Quebec.

About the Orchestra

The Tafelmusik Baroque Orchestra, led by Music Director Jeanne Lamon, is one of the
world’s leading orchestras performing on period instruments, which means that all of
their instruments were either made in baroque times, or are reproductions of these old
instruments. The members of the orchestra study how music was played in the
seventeenth and eighteenth centuries, and many of them spend time researching and
teaching the music as well as performing it.

The Tafelmusik Chamber Choir joins the orchestra for many concerts, and also
specializes in period performance.

The orchestra was founded in 1979 and the choir in 1981. Tafelmusik performs 50
concerts a year in Toronto and tours extensively around the world. There are 71
recordings, of which 7 have won Juno Awards for Best Classical Album.

You can learn more about the orchestra from the Tafelmusik

Teacher’s Guide or by visiting www.tafelmusik.org.

The story of The Quest for Arundo Donax was
written by ALISON MACKAY. Alison has
played double bass with Tafelmusik since
1979. She has developed a number of the
orchestra’s educational programs, including the
Four Seasons Mosaic, a project recently turned
into a film by Toronto’s Media Headquarters in
collaboration with the CBC.
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Using the CD

The concert you will be attending with your students is a live presentation of
the performance on the CD which accompanies this package, The Quest for
Arundo Donax.

We hope that you will play some of the music cuts for your class in
preparation for coming to the concert. Please save playing the entire story
until after the live concert. Special classroom activities have been developed
around cuts 12, (Tempest from “Alcione”), 30, (Air from “Alcione”) and 31
(Bourree from “Alcione”).

The first CD on the left-hand side (orange background) is the English
version of the story.

The middle CD (blue background) is the French version of the story.

The third CD (buff background) is a bonus disc of baroque music played by
Tafelmusik.



THE QUEST FOR ARUNDO DONAX

Our story begins in 1704 in the city of London. England is at war with
France over the ownership of Newfoundland and Nova Scotia, and no
French goods may be sent from France to England. Queen Anne sends
Frances and Edward Purcell, the teenaged children of the great English
baroque composer Henry Purcell, on a dangerous secret mission to bring
back ARUNDO DONAX from France to England.

WHAT IS ARUNDO DONAX?

Arundo Donax is a bamboo-like plant which
grows in the south of France. Its stems are
used to make reeds for oboes and bassoons.

Here’s a photo of our oboe and bassoon players, John Abberger, Chris
Palameta, and Dominic Teresi. In their mouths they have tiny “reeds” on the
end of their instruments. They blow into the reeds, which are made of two
little pieces of ARUNDO DONAX to make the sound.




Our journey takes Frances and Edward Purcell from London to the
Italian city of Venice where they encounter Antonio Vivaldi. They travel
to Versailles where they hear the music of the French baroque composer
Marin Marais played by King Louis XIV’s orchestra. You can see the
map of their journey in the colour booklet in the CD box.

What does “Tafelmusik” mean?

The German word “tafeln” means to dine or to feast. In baroque times
composers used the word “Tafelmusik” to describe music composed for a
banquet. Queen Anne and Louis XIV had their own orchestras which played
“Tafelmusik™ at dinner time.

Our orchestra travels all over the world and sometimes we are able to play
“Tafelmusik” in some of the old baroque rooms for which the music was
originally composed!

Tafelmusik Orchestra with our instruments.



What is baroque music?

“Baroque” is the word used to describe music composed between 1600 and
1750. Antonio Vivaldi and Henry Purcell were two of the most famous
composers of baroque music, and the instruments that they played and
composed for had a different sound from orchestral instruments today.

How is Tafelmusik Baroque Orchestra different from a modern
symphony orchestra?

Tafelmusik 1s a small chamber orchestra with violins, violas, cellos, a double
bass, two oboes, a bassoon and a harpsichord. The instruments are all from
baroque times, or copies of originals in museums or private collections.

The musicians play in baroque style learned from old teaching books, old
pictures of musicians and old descriptions of performances from the
seventeenth and eighteenth centuries. Baroque orchestras were usually
directed from the first violin or the harpsichord. Tafelmusik is directed by
its principal violinist, Jeanne Lamon.




Jeanne’s violin was made in Venice in the lifetime of Vivaldi.

It has gut strings, made with fibres from the intestines of sheep, carefully
washed and spun like wool. Gut strings give the violin a beautiful warm
sound, perfect for the Gallery of Mirrors at Versailles, just outside of Paris,
where the climax of our story takes place.

(You can take a virtual tour of Versailles, including a 360° view of the
“gallery of mirrors” where Louis X1V discovered Frances by visiting
http.//www.chateauversailles.fi/en/111_The_Grand_Apartment_And_Hall of Mirrors.php )

At the time our story takes place, violin bows were shorter and lighter than
modern bows, with a taper to a fine point. This design makes it easier to
play the strong and weak beats in baroque dance music.

Charlotte Nediger, harpsichord



The harpsichord is a keyboard instrument with thin metal strings plucked by
small pieces of quill carved from bird feathers. It has a range of 55 keys and
must be tuned before every rehearsal and concert!

The harpsichord usually doubles the line played by the cello and bass in the
left hand at the same time as filling out the harmonies with chords. It fills
out the sound of the orchestra because of the extra resonance it provides and
its plucked strings add a special “zing” to the general sound.

Christina Mahler, cello Alison Mackay, double bass

The baroque oboe has only two keys, as opposed to the twenty or so found
on a modern oboe. It has a wider “bore” (the space inside, like the inside of
a pipe) and a larger reed, giving the instrument a very mellow, blending
sound. It has a “double” reed, so called because it is made from two small
pieces of arundo donax tied together.




Its larger cousin is the baroque bassoon which plays in the same range as the
cello. The bassoon often plays the same line of music as the cello in a
baroque orchestra, but sometimes it shines as a soloist.

FOR MORE INFORMATION ABOUT TAFELMUSIK’S
INSTRUMENTS PLEASE SEE THE ACCOMPANYING
“TEACHERS’ GUIDE” OR VISIT www.tafelmusik.org.

Our story is set in 1704 when the ruler of England was Queen Anne.
England was at war with King Louis XIV of France in the War of the
Spanish Succession. They were fighting not only over who would succeed
to the Spanish throne but also who would own Newfoundland and Nova
Scotia. During this war, French forces destroyed the English settlement at
Bonavista and captured St. John’s. The English gained control over Port-
Royal and Acadia. For more details see “War of the Spanish Succession” in
The Canadian Encyclopedia.

The following pages provide lesson plans which teach students about
baroque times and baroque music using the court of Louis XIV at
Versailles as a focus.

These lesson plans have been developed for Tafelmusik by Alison
Kenny-Gardhouse and Catherine West, and are used here by kind
permission. © Connexionarts 2005.



Back to Baroque

Lesson Focus

Over several sessions, students learn about baroque times using the court of Louis XIV at
Versailles as a focus. They draw, listen to music, and create dances using their knowledge of
the period.

Materials

L.

II.

III.

Tafelmusik, The Quest for Arundo Donax [CD]

The King’s Day: Louis XIV of France, by Aliki, New York: Thomas Y. Crowell, 1989, ISBN
0690045883 (from school or public library), or alternative*

Construction Paper and markers or pastels

Poster or colour photocopy of a picture of Louis XIV for bulletin board (optional),
printed from The King’s Day or a website below

Stick-on notes (3”7 x4”)
Student Sheet: Who Was Louis XIV?
Pictures of Versailles, either hard copies (e.g., from The King’s Day) or bookmark:

http://www.chateauversailles.fr/en/

http://www.bc.edu/bc_org/avp/cas/fnart/arch/versailles.html

http://www.castles.org/castles/Europe/Western_Europe/France/france6.htm
Air from Alcione #30 [CD]

Word chart for the Air

Bourrée, #31, Alcione [CD]

Overhead or enlargement of the Baroque Dance Notation sheet
Dance Criteria Chart

Graph paper and pencils

Student Sheet: Life at Versailles

Student Sheet: A Letter Home

* If you are unable to obtain this book, bookmark good pictures of Louis XIV on your

classroom computer, or have another well-illustrated biography available such as Jessica
Mitford’s The Sun King. Two useful websites are http://www.louis-xiv.de/louisold/louisxiv.
html and http://www.chateauversailles.fr/en.



Procedure

I. Finding Out About Louis XIV

+ Distribute drawing materials to students.
* Read to the students:

“Louis XIV was every inch a king. He wore the curliest wigs, the richest robes,

the rarest jewels, and the fanciest shoes in all of France.” When he arrived at a
performance, the orchestra played music just for him. While you listen to some
of that music, make a quick sketch of what you think King Louis XIV might have
looked like.

*+ Post the sketches and hold a gallery walk to share the ideas.
+  Show pictures of Louis XIV to them.

+  Discuss: Were your pictures like the pictures we have been examining? What did we guess
right? What were the surprises?

* Read The King’s Day to the students or incorporate as part of your reading program
during the next few days. Alternatively or additionally, read the information sheet on
Louis XIV.

+ Post a picture of Louis XIV on your bulletin board. Each student writes something
interesting about Louis on a stick-on note and adds it to the display.

+ Add one or more pictures of the Palace of Versailles to your bulletin board. If possible,
spend some class time exploring the websites listed above.

II. Listening and Singing
+  Post a word chart for the Air [Sailor’s March]. Read the words with students.

+ Play the Air [CD #30 and 31). Ask students to find a quiet way to keep the beat as they
listen. What movement seems to fit this music? After students offer suggestions, tell them
that it is a march.

+  With younger students, marching to the recording is appropriate. Switch to clapping the
beat during the B section (at :16). Challenge them to hear the return of the A section at
:48, when they can resume marching. Notice that an oboe plays a counter melody during
the repetition of the A section.

+  Older students can mime the movements sailors of this period might make as they
work on a ship. Encourage repetitive beat-based movements (swabbing decks, pulling
on anchor lines, climbing rigging, polishing deck rails and so on). Switch to a different
movement for the B section of the piece.

+ Explain that music in the baroque period was frequently based on movement, and that
most of the pieces on the Alcione recording are actually dances that were part of an opera
(a show where the story is told through singing and dancing).

* Sing the words with the recording.



+ Share the following information:

This is one of the pieces you are going to hear the Tafelmusik Baroque Orchestra
play when we go to the concert. It comes from an opera written in France in 1706.
But this melody actually belongs to an old song that everyone in France would
have recognized. In England this tune was called “The Female Saylor” - perhaps it
originally told the story of a woman who dressed up as a man to follow the man
she loved. Later on it became a popular Christmas carol.

+  Opver the next few weeks, enjoy singing this song with the recording whenever you need
a break from routine. If you have a tambourine available, ask one student to play along
quietly with the recording.

III. Experiencing Baroque Dance

Teacher Tip:

*  The following is best performed in a

large open area such as the school gym. Try to schedule time for students to explore
If necessary, push the desks back in the the video clips and pictures at:
classroom to create space. http://www.labelledanse.com/
+ Listen to the Bourrée from Alcione. What http://memory.loc.gov/ammem/dihtml/
kind of dance do you think this is? Students diessay4.html.
will probably identify that the music is Seeing the elaborate costumes and intricate
very lively and quick. dance steps helps students to understand the
«  Ask students to pat this pattern on their baroque aesthetic. See also the details below
knees as they listen to the music: pat, pat, for The Man in the Iron Mask.

pat, pause. Once they are comfortable

with this rhythm, ask them to move to

the music, stepping in that rhythm. The

pattern becomes right, left, right, pause, left, right, left, pause. You may wish to reinforce
the rhythm on a tambourine or small drum.

*  Move sideways, backwards, diagonally and in a circle, using the same Bourrée step pattern.
+  Share the following information:

Baroque social dances were mostly partner dances. At the beginning of the dance,
the pair faced the "presence” (king or other high-born person), and bowed or
curtsied. Then they bowed and curtsied to each other. The dance was performed
in symmetrical patterns, and always ended exactly where it started, with another
bow/curtsey to the presence.

+ Show the students the Baroque Dance Notation page, which comes from a baroque dance
manual. Identify the symbols for man, woman, body-facing, bar-line, starting point,
foot-direction. Explain that the movements on the diagram are linked directly to the
music printed at the top of the page. Notice that the pattern for the man and woman are
completely symmetrical.

35



Ask students to work with a partner to create their own symmetrical patterns (mirror
images), still using the bourrée step. Challenge them to figure out how to get back to their
starting place by the end of the music. Post the following criteria on a chart:

Ask volunteers to share their
performances with the whole 1. Start and end your dance with a bow/curtsey to

sroup- the presence and your partner.
Give each pair of students a piece
of graph paper to draw their

bourrée patterns. Older students

may be able to mark exactly 44 3. End your dance in the same place that it started.
pas de bourrée (step units) while

2. Move in symmetrical patterns (mirror images)
throughout your dance.

younger students can show just
the pathway they used. Post and compare the diagrams.

Students who are very comfortable with the dance step may like to try a more authentic
version: step up onto the toes on beat one, perform beats two and three by walking on
toes, then lower the heel to the floor again on beat four (the pause), bending the knee.
Perform these steps twice as quickly. See the video clips on the websites suggested below
for modeling of this step.

Ask students to read the Student Sheet: Life at Versailles, and complete the Student Sheet:
A Letter Home.

Additional Resources

Versailles 1685: a computer game developed with the cooperation of the Versailles
museum. It is a game of intrigue (appropriate for students) which recreates the palace of
that year, complete with artworks that are now housed in the Louvre, buildings that have
since been dismantled, and all the famous personalities of the time. The game is available
from amazon.com.

Versalilles palace website: http://www.chateauversailles.fr/en/: has many pictures of the
people, palace, treasures, and gardens.

The Man in the Iron Mask [1976] is a swash-buckling fictional adventure set in the court
of Louis XIV that is appropriate for student viewing. The video (available from the public
library) has a short Baroque dance sequence showing the very elaborate costuming and
setting.

If students are interested in finding out more about dance steps and patterns, explore

the complete original Dance Manuals from the period linked to: http://memory.loc.gov/
ammem/dihtml/diessay4.html. This page provides the full dance notation for the Bourrée
d’Achille: http://www.hallvord.com/dance/bouree/.

The Magic of Dance, by Margot Fonteyn, New York: Knopf, 1979, ISBN 0394507789
(available from library) contains a well-illustrated chapter devoted to baroque dance.
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Curriculum Connections

This lesson addresses the following curriculum
expectations from The Ontario Curriculum,
Grades 1-8: The Arts/Music.

Grade 4

Overall Expectations
+ communicate their response to music in ways
appropriate for this grade (e.g., through visual
arts, drama, creative movement, language)

Critical Thinking

+ express their response to music from a variety
of cultures and historical periods (e.g., “Fréere
Jacques” , “Waltzing Matilda”);

+ communicate their thoughts and feelings about
the music they hear, using language and a variety
of art forms and media (e.g., a word-processing
program, storytelling, a collage);

+ explain, using appropriate musical terminology,
their preference for specific songs or pieces of
music;

+ explain the effects of different musical choices.

Grade 5

Overall Expectations
+ communicate their response to music in ways
appropriate for this grade (e.g., through language,
visual arts, drama, creative movement).

Critical Thinking
+ communicate their thoughts and feelings about
the music they hear, using language and a variety
of art forms and media (e.g., computer graphics,
charcoal drawings);

Grade 6

Overall Expectations
+ communicate their response to music in ways
appropriate for this grade (e.g., through language,
visual arts, drama, creative movement).

Critical Thinking
+ communicate their thoughts and feelings about
the music they hear, using language and a variety
of art forms and media (e.g., painting, computer
animation).
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Grade 7

Overall Expectations
+ communicate their understanding and knowledge
of music in appropriate ways (e.g., through an
oral presentation of research, through creative
movement);
+ identify and perform music of a variety of
cultures and historical periods.

Critical Thinking

+ describe how changes in texture alter the mood in
a piece of music (e.g., “Hava Nagila”, Clair de lune
by Debussy);

+ communicate their thoughts and feelings about
the music they hear, using language and a variety
of art forms and media (e.g., a short essay, a dance
drama);

Grade 8

Overall Expectations

+ communicate their understanding and knowledge
of music in appropriate ways (e.g., compare the
characteristics of music of different historical
periods; represent their response to music
through painting);

¢ identify and perform music of a variety of
cultures and historical periods.

Critical Thinking

+ describe some aspects of the historical context
of music that they sing, play, or listen to (e.g.,
identify some major political events, social
or philosophical movements, architectural or
painting styles);

+ communicate their thoughts and feelings about
the music they hear, using language and a
variety of art forms and media (e.g., videotape,
improvisation, watercolour paintings);



NAME

Student Sheet: Who Was Louis XIV?

Louis XIV was one of the most powerful kings that ever lived.
He made all the rules, and controlled all the money in France.

He was an Absolute Monarch.

But it was not like that when he was a little boy. He became king when he was
only five years old so his mother Queen Anna, and prime minister ruled for him
until he was old enough to rule for himself. Some French nobles tried to take
the throne away from Louis, and he lived through some very frightening times.

What does your ten-year-old birthday
picture look like? This is how Louis XIV
looked when he was tenl

When Louis grew up and became the king
properly, he wanted to keep the nobles
right under his nose where they couldn't
cause trouble, but he did not want to give
them any real power in France. So he built
a huge, beautiful palace called Versailles,
and asked many of the noble people to

come to live with him there.

Spring in December

Louis loved his gardens to be full of blooming flowers and dancing fountains.
In the winter his gardeners would plant flowers in bloom from the greenhouse
every day so that it would always be springtime wherever Louis walked!
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At his first great party, he dressed as Apollo, the god of the sun, and all the
noble people had to bow to him. From then on, he called himself the Sun King,
and everyone was expected to obey him.

Louis’ favourite activities were planning the building
of his palaces, hunting, watching operas, and dancing.
He put on many grand dances and operas to keep his
court entertained and busy, and was a charming and
amusing person to talk with.

' N
But why is his leg always sticking out?
Louis always put his best foot forward in his
portraits - he was very proud of his fine ankles!
4

It seems that Louis was interested in everything! He even had his ship-builders
create smaller versions of their latest designs so they could test them on the
huge "Grand Canal” created in the Versailles gardens. He worked hard to run
France in the most efficient way he could. He also took a great interest in New
France, as Canada was called at that tfime. He made sure that the colony was
well organized and that there were enough soldiers to defend it. He even sent
over boatloads of young women, nicknamed “Les Filles du Roy,” (Daughters of
the King) for the lonely young men of the colony to marry.

Louis’ most important legacy to the modern world is
the beautiful palaces, gardens, works of art, operas,
and dances that he caused to be created. And now
the treasures that were made to glorify the Sun
King are viewed by people who travel from all over
the world to see them. If you take a trip to France
someday, what would you most like to see?
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Louis, Louis, Louis
CD Selection # 30

A Section €D 0:00 and 0:48

Louis was a king who ruled the whole of France,
Louis was a king who loved to sing and dance;

He held lots of parties, all in fancy dress,
Courtiers looked amazing but Louis looked the best.

B Section €D 0:16 and 1:04

Louis, Louis, Louis, Louis was the best,

Other kings had gold and riches; he had more than all the rest.

Louis, Louis, Louis was so finely dressed,

Other kings had silk and satin, his were better than the rest. (End here 2nd time)

Louis, Louis, Louis never was a pest,

Other kings had airs and graces, his were finer than the rest.
Louis, Louis, Louis never liked to rest,

Other kings were strong and mighty, but King Louis was the besft!
(repeat)

At Christmas time, you can sing this nineteenth-century version of the same song.

Masters in this Hall

(Lyrics, CW)

Lyrics, William Morris

A. Masters in this hall, Hear ye news today
Brought from oversea, And ever I you pray:

B. Nowell! Nowell! Nowell! Nowell sing we clear!

Holpen are all folk on earth, Born is God's Son so dear:
Nowell! Nowell! Nowell! Nowell sing we loud!

God today hath poor folk raised, And cast adown the proud.

You can find many more verses in the Oxford Book of Carols or other Christmas collection.



Baroque Dance Notation
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NAME

Student Sheet: Life at Versailles

Imagine you are a member
of the nobility living at
Versailles, the glittering
court of Louis XIV. Your life
is very different from the
life you have now.

Would You Want This Job?
You don't have what we would
call a real job, but if you are
very lucky you may have a
title like, "The Royal Shirt-
Holder." Every day you hold
the king's shirt up for him as
he gets dressed.

But Who Does the Laundry?
You spend most of your

money on wonderful clothes

so that you will catch the
king's attention at the many grand dances, operas, and other shows. In fact,
before going out for an evening event you put on clothing, a wig, and headgear
weighing 14 kilos!

Even the men wear corsets, silk stockings, and high heels, so you can imagine
how uncomfortable you feel by the end of a long evening.

Dancing for your Supper
You have another important job, which is to meet often with your dancing
master and learn the complicated steps to the latest dances. He learns the
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most up-to-date steps from a dancing master in Paris who sends him a written-

out version.

At the ball, the King and the Queen
dance the first dance together and

then the Queen chooses a partner and
dances alone with him, followed by the
King who also chooses a partner to dance
with. And so the evening goes, with

only one pair of dancers dancing at a

time - imagine how nervous you might be,
wondering when it will be your turn to

. "
1"\.‘I_ e,
U "

o i = L dance in front of all those eyes, and not

knowing which dance it will bel

On With the Show!

Some hights there are wonderful operas - shows where the story is told
through singing and dance. These are lavish productions with glittering
costumes, elaborate scenery, and full orchestral accompaniments, all glowing in
the light of hundreds of candles. Exciting stage effects are used so that gods
and goddesses fly, ships are lost at sea, and people can mysteriously appear or
disappear using tfrap-doors. Modern musicals such as The Phantom of the Opera
or The Lion King use many of the same types of stage machinery, but now it is
operated by electricity instead of person-power.
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NAME

Student Sheet: A Letter Home

Write a letter to your younger cousin in the country. He or she is
eager to come to Versailles to live, but is still a little too young.
Give your cousin your view of what it is like fo live at court - what
you enjoy, and what you dislike. Include details of your name,
position, family, job, name, and so forth.
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NAME

Student Sheet:
Building Your Own Double Reed Instrument

What You'll Need: PR A
A drinking straw ,,/O
A styrofoam cup

Masking tape
Scissors ] )
Directions:
* Pinch one end of the straw to flatten it.

* Hold the pinched end and cut a small piece off each corner.

* Take the other end of the straw and cut a small hole one inch
from the bottom. The easiest way to do this is to pinch the area where
you want the hole before cutting.

e Cut a second hole an inch above the first hole.

* Punch a hole in the bottom of the Styrofoam cup. It should be no bigger
than the circumference of your straw.

* Push the bottom of the straw into the hole about 1/4".
e Tape the straw to the Styrofoam with a small piece of masking tape.

Playing Your Double Reed Instrument:
* Put the top of the straw

between your lips. Press lips Did you know...
together and smile slightly.

Don't pinch the straw that double reed instruments have been around
completely shut - your lips for thousands of years, in many countries? Scottish
must be tight but still leave bagpipes, Moroccan ghaytas, Japanese hichirikis
a small bit of space to allow are but a few examples. And not surprisingly,
air Through. given the piercing quality of a double reed, many

* Take a breath and blow. double reeds are used at out-of-door events such
It may take several tries as wrestling matches (Turkish zurna) and bull fights
before you get a sound. (Spanish chirimia).

* To change the pitch, place a
finger over the first hole and
a second finger over the second hole. Is the sound higher or lower?
How many different sounds can you make?
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Tempest in a Baroque Teapot

Lesson Focus

This lesson explores the ability music has to tell a story
or suggest a mental image, beginning with a focus on
Marais’ Tempéte and the story of Alcyone. Students
explore the elements of music, learn about the special
sound effects used in Baroque opera, and Baroque
percussion instruments, and make their own tempest
using a variety of sound sources.

Materials
CD Selection No. 12: Tempéte, Alcione’
Chart paper and markers
Picture of wind machine (included with this Resource Guide)
Information Sheet: What in the World is a Wind Machine?

Procedure
I. Listening and Responding

Listen to Tempéte from the opera Alcione. Ask students to use a three-column See/Hear/
Feel chart to describe their responses to the music. What does the music make them see,
feel, and hear?

+ Share and list class responses on a chart.

+ Ask: This music is from an opera, and operas always tell stories. Any guesses about what is
happening in the storyline at this point in the opera? Students will likely guess that a storm
is happening but probe for a few possible scenarios. Who is in the storm, where are they, is
there a boat, how did they come to be there, etc.

Write the title of the music (Tempéte) and then share the following information about the
opera Alcione.

This music is from an opera about a woman named Alcyone who is the daughter
of the god of the winds. Her husband goes on a sea voyage and she is terrified
that his ship will be wrecked in a storm. While he is away she has a premonition
of his death at sea. A storm comes, the ship is destroyed and her husband drowns.
Heartbroken, she begins to swim out towards his body floating in the water. The
gods take pity on them and they are they are both morphed into birds, and they
live together forever.

«_» «:»

> Note: “Alcyone” is usually spelled with a “y”, but the composer Marais used the “i” spelling,
“Alcione”. “Tempéte” is spelled on the Tafelmusik concert program as “Tempeste” which is
an older French spelling.



People who live near the Mediterranean Sea call the week of calm days in the
winter, halcyon days, named after Alcyone. These are the days when Alcyone
broods over her nest as it floats on the water, while her husband hovers nearby.

I1. Analyzing and Discussing

Ask: How did the composer make us imagine a storm?

The students will probably be very interested in the wind sound. Show them the
laminated picture of a wind machine included with this guide. Share the information on
the Information Sheet: What in the World is a Wind Machine?

Listen again to the recording with this question in mind. After listening, ask :

How does the music start? (wind sound and rumble of drum sets the mood, hints at
what is ahead)

How does it end? (the music slows down dramatically — this is called a ritardando)

What instruments do you hear? Can you identify them in the picture of the Tafelmusik
musicians on the front of The Tafelmusik Teacher’s Study Guide?

Refer back to some of the descriptive words under the “see” column. Can they explain
what they heard in the music that brought these images to mind?

. Creating

Create a tempest either in small groups (4-5) or with whole class.
Post the tempest criteria from the rubric following this lesson.

Provide whatever instruments are available to you (shakers, woodblocks, drums, bells,
xylophones, etc.). Consider what “found sounds” exist in your classroom (boxes and
containers for drums, keys to rattle, desktops to tap, paper to crumple or tear, etc.).

Allow ten minutes for rehearsal in small groups and then reassemble. Listen to a sample
performance from one of the groups and review, relating it back to the rubric.

Give groups an additional ten minutes for a final rehearsal.
Have each group share their “tempest” and then discuss.

Ask each group to complete a copy of the rubric to assess their own performance.
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